
Handout 1.16, Finding the Complete Thought Mini-Lesson 

Materials Needed: 

• Handout 1.13, Tips for Tackling the Translation 

• (optional) Mortimer Adler’s essay, “How to Mark a Book” 

• Handout 1.17, Antony’s Speech 

• These sentences posted: 

 We read. (verb-only predicate)  

 We read Julius Caesar. (direct object in predicate)  

 Friends, Roman, countrymen, lend me your ears! (indirect object 

without a preposition in predicate)  

 Reading Julius Caesar is fun! (predicate adjective) 

Explanation: Reading older literature from another era is detective work, an effort to 

find the buried treasure and the whodunit. Let’s start with we already know, such as 

vocabulary that we share with the Elizabethans, and seek further knowledge to crack the 

mystery of Shakespeare’s text. What’s the difference between close reading and 

skimming? What is “active reading”?  

Direct: Ask students to give you a definition of active reading by consulting Handout 

1.13, Tips for Tackling the Translation, for answers, as well as Mortimer Adler’s essay, 

“How to Mark a Book,” if you assigned it.  

Distribute Handout 1.17, Antony’s Speech, and direct: 

1. Read silently with me as I read aloud one of the most famous speeches from 

Julius Caesar. Here’s the background: Antony, a loyal friend of Caesar, is 

speaking at Caesar’s funeral.  
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2. Let’s read it aloud together, very slowly. Put a dot above words you already 

know. What dot counts do you get?  

3. Let’s read it a third time, this time underlining any phrases that make sense. 

Underline as many words in a row as you can, moving from one line into the next 

if you need to. If you see whole sentences that make sense, underline from the 

first capital letter to the period, semicolon, or exclamation point. Let’s make a list 

of phrases and sentences we already know. 

Explanation:   

1. Sentences are complete thoughts. Take this phrase and tell me why it’s not 

complete. While plotting to kill Caesar.  

a. What questions do you have when reading it? You want to know who is 

plotting to kill Caesar.  

b. It’s a fragment of a thought. The missing piece is the who, the subject. 

c. Let’s make it a complete one. Any ideas? (Suggestions: While plotting to 

kill Caesar, the murderers gathered at night.)  

2. A complete thought has a subject and a predicate.  

a. Simply put, the subject does the action (the murderers). 

b.  The predicate expresses what the subject is doing (the action: gathered at 

night while plotting to kill Caesar) and all the details related to the action, 

or the predicate expresses what the subject is like. Examples: 

i. We read. (verb-only predicate)  

ii. We read Julius Caesar. (direct object in predicate)  
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iii. Friends, Roman, countrymen, lend me your ears! (indirect object 

without a preposition in predicate)  

iv. Reading Julius Caesar is fun! (predicate adjective) 

Direct: 

1. Turn to your partner and identify  

• the subject for each of these sentences 

• and the verb within the predicate. 

2. Let’s hear what you found. 

Explanation: Sometimes when reading Shakespeare’s verses, his predicates do not 

follow in an order we are used to. A verb may be split around a subject, or a verb may 

precede the whole subject. For example, here’s a modern way and Shakespeare’s way of 

communicating the same idea: 

• Our modern way: If she did it, it is a horrible thing to do. Everything she 

does, she does horribly! 

• Shakespeare’s way: If she did it, it is a horrible thing to do, and horribly 

does she do everything. (Note: the parallel quotation from the play is lines 

78–79, act 3, scene 2: “If it were so, it was a grievous fault, /And 

grievously hath Caesar answer’d it.”) 

Direct: 

1. Circle the subject and underline the predicate in our modern way. Do the same in 

Shakespeare’s way. Remember, you are looking for a complete thought. (Be 

prepared to explain why “If she did it” is not a complete thought.)  

Teaching Julius Caesar: A Differentiated Approach © 2010 Lyn Fairchild Hawks 



2. Find the verbs in the predicates in our modern way and Shakespeare’s way and 

box them.  

3. You should have boxed “is” and “does” in our modern way and “is,” “does,” and 

“do” in Shakespeare’s way. Remember: when you get overwhelmed by the 

rearrangement of predicate parts, look for the verb and box it. (Note to teacher: if 

you have highlighters, markers, and/or colored index cards available, students can 

write their subjects and verbs on yellow and green cards respectively or in yellow 

and green marker on white cards. Green symbolizes action for verbs—“go,” or the 

green light, and yellow symbolizes the subject for nouns—the sun, the center and 

source of a sentence’s action.) 

4. Inside every long and meandering Shakespeare sentence is a simple one. We’re 

going to find some right now.  

a. Find a partner to complete the directions on Handout 1.17, Antony’s 

Speech. (Note to teacher: you can create TR pairs or let students choose) 

b. Identify the number of complete thoughts in Antony’s speech, and in each 

complete thought find the subject, the predicate, and the verb.  

c. Write these down as simple sentences of SUBJECT + VERB.  

5. Translate two of the sentences into “our modern way” of speaking.  

6. Challenge: Find the one or two most important sentences in the whole passage 

and be prepared to explain why you see key words and big ideas expressed. 

Explanation: Let’s report our findings.  

• TQ, AS: How many complete thoughts did you find?  

Teaching Julius Caesar: A Differentiated Approach © 2010 Lyn Fairchild Hawks 



Teaching Julius Caesar: A Differentiated Approach © 2010 Lyn Fairchild Hawks 

• TQ, AS: What is the subject, predicate, and verb of each? Say these as simple 

sentences. 

•  TQ, OT: What key words do you see? What are their word families? 

• TQ, OT: What abstract nouns make for big ideas? 

Direct: Let’s read the speech one last time, at the speed Antony would have said it.  

• TQ, AS: What is Antony saying about Caesar? About Brutus?  

• TQ, OT/ADV: What is Antony’s main point, in a sentence? (Note: it can be 

phrased as an essential question.)  

• TQ, OT/ADV: What is the most important sentence and why?   

 

 


